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The under representation of students from culturally, ethnically, and linguistically diverse backgrounds in 

gifted and talented programs across the United States is one of the most critical problems facing public educators 

today.  These students are not only denied access to the exciting and challenging accelerated and differentiated 

learning experiences that these programs provide, they are also less likely to engage in the higher education and 

advanced degree opportunities that gifted and talented students are encouraged to pursue.  In response to the 

notion of under representation, two major issues have evolved and they center on the concepts of equity vs. 

excellence:  (1) How can students of all cultures and backgrounds have equal access to gifted programs; and (2) 

Can gifted programs be more inclusive without compromising high standards?  On the issue of equity, some 

would dismiss all programs for the gifted as being elitist and serving the needs of only a privileged few.  Others 

would advocate for excellence, believing that students with high ability need the opportunity to participate in 

special classes for the gifted in order to progress at a rate that is commensurate with their advanced capacity to 

think, reason, and learn.  Young Scholars was developed to provide equity of access to the excellent education 

that gifted programs provide.  

The No Child Left Behind Act (United States Department of Education [USDOE], 2001) is a step in the 

right direction.  It clearly delineates the need for raising expectations for all students so that every student will be 

proficient in reading and mathematics by 2014.  However, it does not go far enough. Major drawbacks of the 

legislation are its focus on minimum proficiency and its lack of attention to students who have already gained 

proficiency and are ready to achieve at a higher level.  Although the No Child Left Behind legislation does not 

specifically target the gifted learner, the notion that no child is left behind supports the need for gifted programs 

that find exceptional ability and promote continuous academic progress toward advanced academic achievement 

in all groups of learners. 

 

Development of the Young Scholars Model 

 

A growing concern with the continual under representation of Black, Hispanic, and English Speakers of 

Other Languages (ESOL) students in gifted programs impelled the Fairfax County Public Schools (FCPS) Gifted 

and Talented Central Office staff to take a more comprehensive approach to this issue during the 1999-2000 

school year.  Previous changes focused on identification criteria that did little to increase the participation of 

underrepresented populations in the Gifted and Talented Programs.  The study district’s central office staff created 
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a task force of principals and teachers at schools with high numbers of students from diverse cultural, ethnic, and 

linguistic backgrounds.  The task force was charged with finding ways to rethink current practice and to design a 

model that not only focused on identification but also on the delivery of gifted services to students from diverse 

cultural, ethnic, and linguistic backgrounds.  The new model developed by this team of stakeholders was called 

Young Scholars. It embraced current thinking and research on best practices for identifying and nurturing gifted 

potential in all populations. 

The Young Scholars model promotes the notion of nurturing continuous academic growth beginning in 

kindergarten through differentiation and acceleration.  Teachers work with students on basic skills that are needed 

for proficiency in reading and mathematics.  They also provide learning experiences that help young scholars 

acquire the advanced knowledge, understanding, and skills that they will need in order to be competitive in 

challenging programs as they progress in grade level.  The teachers, specialists, and administrators are student 

advocates who provide ongoing support to the young scholars as they prepare them for the challenging curriculum 

and instruction that gifted and talented programs offer throughout the elementary years.  Early identification 

coupled with early intervention allows each Young Scholars school to provide learning experiences that increase 

the students’ self-efficacy.  The long term goal for the Young Scholars is that they participate and succeed in 

Honors, Advanced Placement, and International Baccalaureate programs in middle school and high school.     

As the Young Scholars model was developed, changes in the delivery of school-based gifted services 

district-wide promoted and supported increased involvement of classroom teachers in the screening and 

identification process.  Concurrently with the development of the Young Scholars model, the school-based 

program transitioned from a pull-out model for a small group of identified students, to a collaborative model in 

which the Gifted and Talented Resource teacher works with classroom teachers to provide a continuum of gifted 

services in kindergarten through grade six.   

This change in the delivery of school-based gifted services from a once a week pull-out model to a 

collaborative model allows each Gifted and Talented Resource Teacher to become integrated into the total school 

community.   It also supports their work with classroom teachers at Young Scholars schools as they work together 

to find and nurture gifted potential as early as possible.  Observations, conversations, and collections of anecdotal 

records over time help increase the capacity of teachers to find and identify gifted potential at an early age.  These 

efforts to identify and build on students’ strengths highlight the need to nurture the potential of all children so that 

gifted potential has the opportunity to emerge.    

Influenced by the work of Donald Treffinger (Treffinger, et al., 2004), FCPS now offers a continuum of 

gifted services that provides all learners with myriad opportunities to engage in complex subject matter and 

prepares them for more challenging and rigorous classes as they proceed to the next grade level.  Because gifted 

programs are an important gateway for participation in advanced courses in high school and higher education, 

access to these advanced and accelerated learning opportunities are provided to all students who have the potential 

to succeed.  Every student is encouraged to raise and exceed their own expectations through curriculum and 
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instruction that challenges them to discover and develop their highest potential.  This continuum of gifted services 

embraces a definition of giftedness in children that moves beyond the notion of giftedness as a static trait and 

supports the notion of giftedness as dynamic, evolving potential that has no limits.   

The Young Scholars model (Figure 1) was initially piloted in twelve schools that are considered high 

impact schools because they have large numbers of students in poverty.  There are now sixty schools 

implementing the model and the growth has occurred over time through school by school success. 

In the Young Scholars schools, professionals including principals, teachers, and educational specialists 

begin in kindergarten and work together to find and nurture gifted potential using a variety of assessments.  

Assessments include observations, anecdotal records, and portfolios of student work.  Learning opportunities for 

the students (to include summer school, after school, and intersession activities) coupled with professional 

development for the teachers, and in-service offerings for the parents, help to ensure that any child who has an 

exceptional capacity to learn, reason, and apply knowledge is nurtured at an early age and prepared to participate 

in the formal gifted and talented programs that begin in grade three (Figure 1).   

 
                                                    Figure 1: Young Scholars Program Model 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
The Young Scholars model has two short-term goals.  The first goal is to identify giftedness in children 

from diverse cultural, ethnic, and linguistic backgrounds as early as possible.  The Young Scholars are identified 

by their classroom teachers in collaboration with the Gifted and Talented Resource Teacher who is assigned to 

each school.  Because the Gifted and Talented Resource Teacher has a limited amount of time at each school, the 

classroom teachers play a significant role.  Through systematic observations of all students, anecdotal records, 

and a careful review of portfolios of student work, classroom teachers in Kindergarten through grade two identify 

and nurture students who have gifted potential, (i.e., an ability to think, reason, and problem solve at a level that is 
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advanced in comparison to their peers).  Historically, these students have lacked access to gifted services, 

advocates for their high potential, and affirmation of their advanced abilities.  The second goal is to nurture, 

guide, and support the development of the Young Scholars’ exceptional potential.  Once identified, Young 

Scholars receive challenging curriculum and instruction in a supportive and stimulating educational setting that is 

responsive to cultural, ethnic, and linguistic differences.  The teachers in the Young Scholars schools collaborate, 

plan, and design learning experiences that connect to the students’ diverse cultural, ethnic, and linguistic 

backgrounds.  Basic skills are strengthened through lessons that require them to think and apply knowledge on a 

higher, more complex level.  Multi-age classrooms, looping, flexible grouping, and/or vertical teaming of 

Kindergarten through grade two teachers are examples of service-delivery options that are used to support the 

students.  Young scholars are held to the same high standards and performance expectations as other gifted 

students.  The main difference is in the amount of support that is provided to promote and nurture their advanced 

academic ability. The model is designed to find students with high academic potential from historically 

underrepresented populations at an early age, to raise their personal expectations, to support family involvement, 

and to prepare Young Scholars for the more challenging and rigorous work of the formal Gifted and Talented 

Programs that begin in grade three.    

 

The Incorporation of the Naglieri Nonverbal Ability Test  

 

As the Young Scholars model evolved and the school district continued to search for better ways to find 

and nurture gifted potential in underrepresented populations, the Naglieri Nonverbal Ability Test was 

incorporated into the screening and identification process.  Although the changes in 1993 required the review and 

consideration of multiple criteria, students’ scores on group ability tests continued to play a major role in the 

formal identification process that begins at the end of grade two.  Group ability test scores are used to determine 

the pool of second grade candidates for the Gifted and Talented Center Program, and the local screening 

committee reviews the test scores when making recommendations for inclusion in the Gifted and Talented 

School-Based Program or when referring students for the Gifted and Talented Center Program.   The focus on 

ability test scores can be a major obstacle for students who have the capacity to think, reason, and problem-solve 

on a more advanced level than their peers, but may not have acquired the verbal and mathematical skills that are 

needed to perform well on traditional group ability tests.   

Traditional group ability tests such as the Cognitive Abilities Test and the Otis Lennon School Ability 

Test have been the longstanding gateway to gifted programs (Assouline, 2003).  Research suggests that traditional 

ability tests that require literacy and numeracy fail to accurately assess the abilities of students from diverse 

cultural, ethnic, and linguistic backgrounds because these students may not have acquired the reading and 

mathematics skills that are necessary to do well on these tests (Patton, 1997; Sattler, 1988; Suzuki & Valencia, 

1997; Zurcher, 1998).  Research also suggests that while verbal reasoning tests are a useful tool in educational 
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assessment these scores are fluid and may change with time (Primrose, Fuller, & Littledyke, 2000).  In contrast, 

the Naglieri Nonverbal Ability Test allows students to demonstrate their ability to think and reason by figuring 

out problems that are presented through a complex series of geometric shapes and designs (Naglieri, 1999).   

Before the school district decided to incorporate the Naglieri Nonverbal Ability Test into the screening 

and selection process for gifted services district-wide, several analyses were conducted.  First, the performances 

of all second grade students on the Cognitive Ability Test (CogAT) and the Otis Lennon Ability Test (OLSAT) in 

fall 2000 were compared.  The comparison revealed that second grade students across the district perform better 

on nonverbal subtests and that the two tests were providing similar information (Table 1).  

Table 1 

Mean Verbal and Nonverbal Subscores of the Cognitive Ability Test and the Otis Lennon School Ability 
Test for all Second Grade Students, Fall 2000 

Test Mean Std. Deviation N 
CogAT verbal 104.48 14.718 9270 
CogAT nonverbal 111.88 14.902 9270 
OLSAT verbal 104.80 15.737 9270 
OLSAT nonverbal 107.02 15.461 9270 

                    Source:  FCPS Gifted and Talented Programs Office  
 

Next, the Young Scholars Research Study (Fisher & Horn, 2002) was conducted by the school district’s 

Gifted and Talented Programs Office to determine whether the performance of first and second grade students 

selected for participation in the Young Scholars program was different on the Naglieri Nonverbal Ability Test in 

comparison with the Cognitive Abilities Test, the Otis Lennon School Ability Test, and the Wechsler Abbreviated 

Scale of Intelligence.  The Young Scholars who participated in the study were from twelve different elementary 

schools with students from diverse cultural, ethnic, and linguistic backgrounds.  Each Young Scholar school 

selected eight first grade students and eight second grade students to be tested.  The students were selected by 

their classroom teachers in collaboration with Gifted and Talented Resource Teachers based on classroom 

observations, anecdotal records, and portfolios of student work.  The Statistical Package for the Social Sciences 

(SPSS) was used to compare the results for the students who received all four tests, 96 first graders and 97 second 

graders.  The nonverbal subtest of the Cognitive Abilities Test and the performance subtest of the Wechsler 

Abbreviated Scale of Intelligence showed the highest correlations with the Naglieri Nonverbal Ability Test in the 

first grade (.71).  The findings suggested that the Naglieri Nonverbal Ability Test might provide useful 

information on student ability across all groups and that it might be helpful in identifying students from 

underrepresented populations for gifted and talented services.   

Based on the findings of this research study, the district decided to replace the Otis Lennon School 

Ability Test with the Naglieri Nonverbal Ability Test at second grade and to continue to administer the Cognitive 

Abilities Test as well.  The Naglieri Nonverbal Ability Test was incorporated into the screening and identification 

process in order to help reduce cultural bias and to provide an additional opportunity for students to demonstrate 
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cognitive strengths.  Because the Naglieri Nonverbal Ability Test requires little or no understanding of the 

English language, no cultural, ethnic, or linguistic group has any special advantage.  The use of the Cognitive 

Abilities Test was maintained because, in addition to the nonverbal subscore, it has verbal and quantitative 

subscores that provide information on areas of strength in the verbal and mathematical domains.   

Historically, identification for gifted programs relied on group administered ability tests that evaluate 

gifted potential in children by assessing their ability to think and reason through test items that require literacy 

and numeracy.  Traditional ability tests (e.g., the Cognitive Abilities Test and the Otis Lennon School Ability 

Test) fail to accurately evaluate advanced thinking and reasoning ability in students who do not have the verbal 

and mathematical knowledge and skills that are needed to successfully complete the items on these tests (Bernal, 

2002; Brown, Sherbenou, & Johnsen, 1990; Elliott, 2003; Frasier et al., 1995; Naglieri, 2003).  Although they 

may have an advanced capacity to think, reason, and problem-solve, students from diverse cultural, ethnic, and 

linguistic backgrounds often lack the verbal and mathematical skills that are needed to perform well on traditional 

ability and achievement tests.  Several researchers have found that tests that rely heavily on verbal and 

mathematical proficiency may eliminate students whose primary language is not English or students who have not 

had the opportunity to develop these skills before starting school (Feldhusen & Jarwan, 1993; Naglieri & 

Ronning, 2000; Scott et al., 1996; Suzuki & Valencia, 1997).   

The Young Scholars model is a comprehensive approach to finding and nurturing gifted learners with a 

special focus on students from diverse cultural, ethnic, and linguistic backgrounds.   The incorporation of a 

nonverbal standardized ability test provides an unbiased measure of general intellectual ability that may be used 

in conjunction with portfolios and performance assessments.  In order to identify historically underrepresented 

populations of gifted learners, the Young Scholars model helps schools move beyond traditional ability tests that 

require verbal, reading, and mathematics skills and employs a nonverbal assessment in combination with 

documentation of student responses to challenging, thought-provoking learning activities.  Each Young Scholars 

school takes into consideration the diversity of background experiences that young learners bring to school and 

the shortcomings of using language and procedures that rely heavily on traditional school versions of ability when 

identifying students for gifted services.   

Although the Young Scholars model is designed to find and nurture advanced academic potential at an 

early age through challenging curriculum and portfolio assessments, ability test scores continue to play a major 

role in the formal identification process that begins in grade two.  Therefore, the impact of the study district’s 

decision to incorporate a nonverbal measure of general intellectual ability into the screening and identification 

process in order to identify advanced cognitive ability in culturally, ethnically, and linguistically diverse students 

is a critical area for continued research and study.  

 Finding and nurturing Young Scholars in order to ensure their success is an enormous undertaking that 

requires the dedication and commitment of numerous educators who are willing to embrace a non-traditional 

approach for identifying and nurturing gifted potential.  Nonverbal standardized tests in combination with the 
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documentation of student performance on challenging learning activities promise to be one of the most effective 

means of finding gifted potential in populations that are traditionally underrepresented.     

Researchers caution that nonverbal measures must be accompanied by services that are tailored to meet 

the needs of individual students (Callahan & Hiatt, 1998; Treffinger & Feldhusen, 1996; Zurcher, 1998).  

Students may have the ability to think, reason, and problem-solve on a higher level, however, they may not have 

the reading and mathematics skills that full time placement in a Gifted and Talented Center Program requires.  For 

this reason, many of the Young Scholars schools purchased additional Gifted and Talented Resource Teacher time 

to support Young Scholars and strengthen their basic skills while developing their higher level thinking skills.   

Beginning in fall 2000, classroom teachers in the twelve Young Scholars schools, in collaboration with 

the Gifted and Talented Resource Teacher, used observations of student behavior, portfolios of student work, and 

anecdotal records to identify young learners with gifted potential beginning in kindergarten.  These Young 

Scholars received interventions that extended and enriched the curriculum (e.g., investigations, research projects, 

field trips, and guest speakers) and that were designed to nurture and develop advanced academic potential.  

Young Scholars in grades one through three also attended a three week summer school program that helped 

strengthen basic reading and mathematics skills while developing higher level thinking skills. 

 

The Link to Achievement: Analysis of Test Results 

 
In order to determine the progress of students in the Young Scholars (YS) program who started in this 

program in either the first or second grades, their scores on the following tests were analyzed: Wechsler 

Abbreviated Scale of Intelligence (WASI), Otis Lennon School Ability Test (OLSAT), Naglieri Nonverbal 

Ability Test (NNAT), and Cognitive Ability Test (COGAT). In addition, the number and percentage of Young 

Scholars who were actually placed in Gifted Program Centers was determined. 

 

Analysis Group 

 

Ninety-Seven (97) students who entered the YS program in the first grade and remained in this program 

in the second grade were included in this analysis. A second group was also a part of this study: one-hundred-and-

one (101) students who entered the YS program in the second grade. The above tests were used to determine the 

progress of students in the first through third grades.  

Of the 97 students who were in Young Scholars beginning in first grade, 17% were white, 40% black, 

17% Hispanic, 1% Native American, 15% Asian, and 10% multiracial. Forty-nine percent (49%) were males and 

51% were females. 

Of the 101 students who entered the YS program in the second grade, 21% were white, 36% black, 14% 

Hispanic, 15% Asian, and 14% multiracial. Forty-six percent (46%) were males and 54% were females. 
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Follow-up Data Regarding Placement in Gifted Program Centers 

 

Forty-five (45) out of 97 or 46.4% of students who were Young Scholars as first graders (2000-01) were 

enrolled in the Gifted Program. Twelve (12) or 12% of the 97 students were eligible for the most advanced GT 

service, the GT Center program. 

Forty-nine (49) out of 101 or 48.5% of students who were Young Scholars in second grade (2000-01) 

were enrolled in the Gifted Program. Thirteen (13) or 12% of this group of 101 students were eligible for the most 

advanced GT service, the GT Center program. 

These results are very encouraging and suggest that the intensive education provided to Young Scholars 

resulted in almost 50% being eligible for Gifted Program services. In addition, many of them participated in the 

GT Center program. 

 

Analysis of Test Results 

 

Table 2 shows the test results for students enrolled in the Young Scholars program in the first grade and 

who continued in this program in the second grade. Their subsequent performance on statewide achievement tests 

near the end of the third grade is also reported in this table. 

 
Table 2 

YOUNG SCHOLARS FIRST GRADE - 2000-01 
 

 
 N Minimum Maximum Mean Std. Deviation 

2000-01 --      
WASI VERBAL SCALE 97 62 150 111.04 14.17 
WASI PERFORMANCE SCALE 97 80 151 108.53 15.26 
WASI FULL SCALE 97 69 158 110.92 13.56 
OLSAT VERBAL FALL 2000 GRADE ONE 97 67 150 101.43 13.33 
OLSAT NON-VERBAL FALL 2000 GRADE ONE 97 68 146 107.20 13.98 
OLSAT TOTAL FALL 2000 GRADE ONE 97 72 150 104.42 12.83 
COGAT VERBAL FALL 2000 GRADE ONE 96 72 129 99.49 11.86 
COGAT QUANTITATIVE FALL 2000 GRADE ONE 96 60 143 100.77 14.41 
COGAT NONVERBAL FALL 2000 GRADE ONE 97 73 138 111.07 13.41 
NNAT NONVERBAL ABILITY INDEX 97 59 143 106.12 17.99 
2001-02 --      
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COGAT VERBAL FALL 2001 GRADE TWO 84 78 143 99.99 10.49 
COGAT QUANTITATIVE FALL 2001 GRADE TWO 84 72 150 105.23 12.59 
COGAT NONVERBAL FALL 2001 GRADE TWO 84 88 144 115.90 11.99 
NNAT FALL 2001 GRADE TWO 84 64 150 114.99 15.32 
2002-03 – Standards of Learning (SOL) Tests      
English: Reading 69 287 567 452.54 56.85 
Mathematics 63 302 588 514.33 66.09 
History and Social Science 66 315 582 474.24 54.22 
Science 69 306 597 477.13 61.82 

 
The ability test data in Table 2 indicate that the average WASI Full Scale score in third grade was 111 

while their average OLSAT Total score was 104. The average COGAT scores were from 99.5 (Verbal) to 111 

(Nonverbal). The average Naglieri score was 106.  

In the second grade, these students were again tested with the COGAT and Naglieri test as a part of the 

screening process used to determine gifted program eligibility. Interestingly, these results showed that the YS 

students increased their average COGAT Quantitative and Nonverbal scores by approximately five points. In 

addition, their average Naglieri test scores increased by approximately nine points. T-tests for paired comparisons 

conducted on students who had pairs of scores (N=83) from 2000-01 to 2001-02 showed that all three of these test 

sore gains were statistically significant at p<.01. 

Their performance near the end of third grade on the statewide achievement test, Standards of Learning 

(SOL), was as follows:  

As shown in Table 2, they obtained passing (400-499) or pass advanced (500 or higher) average scores on 

all four tests, English-Reading, Mathematics, History and Social Science, and Science. Their average performance 

in Mathematics (514) and Science (477) was particularly noteworthy. 

 
Table 3 reports the results for students who entered the Young Scholars program in second grade.  

 

Table 3 
YOUNG SCHOLARS SECOND GRADE - 2000-01  

 
 
2000-01 N Minimum Maximum Mean Std. Deviation 

WASI VERBAL SCALE 101 83 149 116.72 13.44 
WASI PERFORMANCE SCALE 101 86 143 113.78 11.64 
WASI FULL SCALE 101 93 144 117.02 11.28 

OLSAT VERBAL FALL 2000 GRADE 2 99 68 144 107.07 13.81 

OLSAT NON-VERBAL FALL 2000 GRADE 2 99 78 141 111.74 12.23 
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OLSAT TOTAL FALL 2000 GRADE 2 99 75 140 110.03 12.53 
COGAT VERBAL FALL 2000 GRADE 2 99 73 138 104.31 12.31 
COGAT QUANTITATIVE FALL 2000 GRADE 2 99 75 140 107.60 13.09 
COGAT NONVERBAL FALL 2000 GRADE 2 99 82 142 119.15 12.93 
NNAT NONVERBAL ABILITY INDEX 101 64 145 116.34 14.23 
2001-02 - Standards of Learning (SOL) Tests      
English: Reading 81 381 600 472.84 51.15 
Mathematics 82 298 600 519.38 65.93 
History and Social Science 82 379 600 463.89 49.31 
Science 82 342 600 475.21 53.62 

 
 

Their ability test results were higher than the first grade group reported in Table 2 since the average 

WASI Full Scale score was 117 and the average OLSAT Total score was 110. In addition, their COGAT and 

Naglieri test averages were higher. The COGAT averages were from 104 (Verbal) to 119 (Nonverbal) and the 

Naglieri average was 116. 

The statewide achievement test performance (Table 3) of this group was high on all four SOL tests. 

Again, the highest averages occurred in Mathematics (519) and Science (475). 

 

Summary and Conclusion 
 

Because gifted programs are a major gateway for participation in challenging and advanced classes in 

middle school, high school, and higher education, access to these advanced learning opportunities must be 

provided to all students who have the potential to succeed.  The Young Scholars model builds capacity in schools 

to embrace a new way of thinking about giftedness in students.  This new way of thinking moves beyond the 

notion of giftedness as a static trait and supports the notion of giftedness as emerging potential, evolving over 

time, in response to and mediated by external and internal catalysts.   

The findings of this study are promising and suggest that the Young Scholars model has the capacity to be 

an important vehicle for change.  Schools that implemented the model took a comprehensive approach to the issue 

of under representation that changed the culture of the school and their perception of who is gifted.  The use of a 

nonverbal measure provided concrete evidence that supported an expanded way of thinking about who is gifted, 

in ways with which teachers were familiar.  However, it was not enough.  The change in the identification criteria 

was just one step in a complex series of steps that had to be taken in order for the young scholars to be found and 

nurtured.  Through professional development experiences, summer school opportunities, and collaboration with 

the Gifted and Talented Resource Teacher, the teachers in Young Scholars schools gradually moved beyond a 

reliance on test scores and began to take a multi-dimensional look at evidence of gifted potential through a review 
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of daily learning activities, performance assessments, and interactions with their students.  The teachers and 

principals of the Young Scholars schools began to share ownership in the screening and identification process and 

developed an invested interest in finding and nurturing gifted potential in students who had historically been 

overlooked.  They also involved parents in the process and enlisted parental support in nurturing the advanced 

academic potential of these young children.  The changes in school culture and the multi-layered structures that 

supported change from within led to systemic change within these schools that is more likely to endure.  Because 

the problem of under representation is complex, a multifaceted approach with multiple layers of support is needed 

to implement changes and practices that allow every student, regardless of cultural, ethnic, or linguistic 

background, to have access to gifted programs and learning opportunities that promote continuous academic 

growth.   

The Young Scholars’ performance, based on standardized test data, is very encouraging. The analysis of 

students enrolled in the YS program in the first grade indicates that their ability test performance showed an 

increase of approximately five points from first to second grades. In addition, the third grade performance for both 

groups on the statewide Standards of Learning (SOL) achievement tests indicated steady progress in academic 

subjects, and exceptional progress for many students. 

Perhaps the most encouraging finding is the approximately 50% of both of these groups who were 

eligible for placement in the Gifted Program, and many of them participated in the most advanced program – the 

GT Center program. 

The Young Scholars model offers new language and ideas for thinking about giftedness that embrace 

expanded beliefs about the nature of intelligence and the importance of nurturing intelligent behavior in children 

from diverse cultural, ethnic, and linguistic backgrounds as early as possible.  These expanded beliefs move 

beyond an exclusionary vocabulary based on a child’s proficiency in skills that are taught in school and focus on 

culturally responsive measures of a child’s ability to think, reason, and problem-solve that cross cultural, ethnic, 

and linguistic boundaries.  Schools that make a concerted effort to value the differences that children bring to 

school and provide multiple opportunities for students to demonstrate their academic strengths ensure access to 

gifted services for all populations and embrace the democratic ideals that support social justice and equal 

opportunity for all. 
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